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Summary 

There are two important approaches in teaching writing; product-focused approach 

and process approach. The former focuses on producing correct texts or “products” 

while the later stresses on listing some effective ways to produce a good writing. The 

activities that can be carried out under the shelter of product-focused approach are 

text-modeling and sentence and paragraph levels development while the activities 

related to process approach are rehearsing or planning, drafting, and revising. Both of 

these approaches depart from different assumptions and therefore have their own 

strengths and weakness.  

 

Introduction  

In this short article, the writer tries to summarize two important approaches in the 

teaching of writing; product-focused approach and process approach. By exploring 

some books, journals and presentations, he seeks to give a comprehensive contrastive 

explanation about these approaches. The writer acknowledges so much the works of a 

distinguished applied linguist, Jack C. Richards, for their contribution in 

accomplishing this article.  

 

A. Product-Focused Approach 

Product-focused approach is a traditional approach in teaching writing. Its origin 

can be traced back to the development of the Audio-Lingual Method in the 

beginning of the twentieth century. It considers that writing is the written form of 

the speech and emphasizes the correctness in structure and grammar. Regarding 

this view, Richards (1990:106) writes, “This view of writing reflects the 

principles of audiolingual theory, from which it is derived, as well as the opinion 

of earlier generations of linguists, who saw writing as the written form of spoken 

language.”  

 

The product-focused approach departs from some assumptions as follow:  
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1. Learners have specific writing needs, either for institutional writing or 

personal writing.  

2. Teaching writing is hoped to help students produce the writings in certain 

contexts. The teaching structure will focus on structure, forms of 

organization used in different kinds of writing.  

3. The patterns used in the different writing contexts are taught by modeling.  

4. Correct sentence structure is really emphasized.  

5. Errors in writing are avoided by using controlled and guided writing 

techniques.  

6. Teaching writing includes: handwriting, capitalization, punctuation and 

spelling (adapted from Richards, 1990:106-107).  

 

Analyzing these assumptions, it is obvious that product-focused approach in 

teaching writing emphasizes the correct structure, prefers using modeling, 

controlled and guided techniques to free writing, includes mechanistic of writing 

such as handwriting, capitalization, punctuation and spelling.  

 

Application  

This approach is probably suitable and applicable for EFL learners in the basic 

and intermediate levels as they are still developing their English proficiency. This 

approach gives a more controlled and guided teaching steps so they can progress 

gradually. Of course, when they have reached advanced level they can shift to 

freer writing. According to Richards (1990:107) the controlled and guided 

technique has several steps:  

1. Providing models to which learners make minor changes and 

substitutions.  

The teacher may provide the students with the model of the text and ask them 

to modify it into a new form of the text. The modification may include the 

content, some minor structures and idea organization. For writing a narrative 

story, for instance, the teacher may give the students an example of folktale 

and ask them to modify into a new-recycled story. This technique is good as 

it gives the students a shortcut to the idea they are going to write.  
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2. Expanding an outline or summary.  

The students may start their writing with an outline or summary on particular 

topics. They should develop this outline into the complete piece of writing. 

This technique is a good one for those who still have the problem in finding 

the ideas.  

 

3. Constructing paragraphs from frames, tables or other guides.  

The teacher may also start the teaching with discussing the frames, tables or 

pictures about particular topic. After ensuring that the students have 

understood the explanations, he may ask them to write a composition based 

on these guides.  

 

4. Producing a text through answering a set of questions.  

Producing a text through answering a set of questions is another good 

technique to teaching writing. The students will develop the answers of the 

questions into paragraphs or essays. This technique is amazingly practiced by 

L.G Alexander in his book series: New Concept English. To teach writing, 

Alexander gives sorts of reading comprehension questions and asks the 

students to answer them in the form of paragraph. The questions are 

developed based on sentence levels; simple, compound or complex. After 

completing all series of the book, the students are expected to be able to have 

a freer writing using these different sentence levels. 

 

5. Sentence combining: developing complex sentences following different 

rules of combination. 

Sentence combining is a good way to make a versatile writer. This technique 

teaches the students how to compose effective sentences. Through several 

exercises, the students are trained to combine several simple sentences into a 

good complex sentence.  

 

Product-focused approach is also called “prose model approach” as it focuses on 

text-modeling (Richards, 1990:107). Using the strategy of Read, Analyze and 

Write, the students will initially have the text to read and then analyze it based on 

the genres, ideas organization, specific structures, etc. Afterwards, the students 
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will be given the tasks to compose the text which is inspired by the material being 

discussed.  

  

Sentence-level, paragraph-level organization and essay development techniques 

are also possible to use in process approach. According to the writer‟s 

observation, most of writing courses in English Departments in Indonesian 

Universities employ these techniques. The course usually starts with sentence-

level development such as understanding simple, compound and complex 

sentences, phrases and clauses, etc. Then, it steps into the development of 

paragraph level such as understanding main and supporting sentences, transition, 

the notions of coherence and cohesion, etc. Finally, they step into developing 

simple to complex essays. Of course, as it is a traditional approach, the lecturers 

will take a strict control on using the correct English structures.  

 

Strength and Weakness 

As other approaches in language teaching, product-focused approach has some 

strength and weakness. This approach is easier to grade as its emphasis is on 

form. The teachers can develop the teaching course based on the development of 

grammatical syllabus. The teaching, therefore, can be incorporated with the 

teaching of English grammar. This approach, however, limits students‟ creativity 

in developing their essays as they are restricted to explore their ideas and writing 

style. This limitation can be solved by letting students write freer after they have 

reached advanced proficiency.  

 

B. Process Approach  

Process approach is a criticism to the traditional product-focused approach which 

gives an overwhelming emphasis on accurate grammar and reduces the creativity 

in writing process. It seeks to find out more about how a good writer is able to 

produce a good composition. Through this way, the teachers will be able to know 

how to teach an effective writing process to their students.  

 

In process approach, students will have a real writing experience as they are free 

to explore the ideas as much as they can by having some techniques such as 

brainstorming, clustering, strategic questioning and the like. This approach 
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doesn‟t underestimate grammar accuracy as well as it doesn‟t make it as the 

ultimate emphasis in the writing process. Rather than giving too much emphasis 

on grammar accuracy, this approach lets students play with unlimited ideas 

around them and express them in a written form.  

 

According to the writer‟s opinion, this approach is much more suitable for 

advanced students than basic and intermediate ones as the formers have already 

had sufficient proficiency to organize and express their ideas in the target 

language. On the contrary, as thinking in the target language is somehow difficult 

for the latters, this approach will be frustrating and confusing.  

 

Application  

Process approach in the teaching of writing tries to „construct process-oriented 

writing instruction that will affect performance‟ (Freedman, Dyson, Flower, & 

Chafe, 1987:13). Through this approach, the students will be trained how to solve 

the problems during the writing process by providing them with a series of 

planned learning experiences.  

 

Many writing specialists have served us some stages in the teaching of writing 

using process approach. These stages are produced after investigating how a good 

writer undergoes their writing processes. Murray as quoted by Richards 

(1990:108) suggests three stages in writing; rehearsing, drafting and revising.  

 

Rehearsing or planning involves “finding a topic, thinking about topic, letting 

ideas interact, develop and organize themselves and thinking about the audience 

and the purpose of writing task” (Richards, 1990:109). All activities related to 

rehearsing must be the triggers for generating ideas and planning the contents. 

They must “move students away from having to face a blank toward generating 

tentative ideas and gathering information for writing (Seow, 2002:3160).  

 

Some activities that can be employed in rehearsing or planning stage are: 

journals, brainstorming, free association, values clarification, clustering or word 

mapping, ranking activities, quickwriting (rapid free writing), and information-

gathering activities (WH-Questions) (Richards, 1990:112) (Seow, 2002:316).  
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Drafting or writing involves getting ideas onto paper in rough form. The students 

are to express the ideas onto the paper rapidly. In this stage, they don‟t have to be 

preoccupied with some grammatical errors. Instead of that, they should focus on 

implementing what they have sketched out in the planning stage through rough 

writing. Audience, purpose and form of the writing should be considered in this 

stage.  

 

There are some activities that can help students in this stage such as; strategic 

questioning, time-focused writing, elaboration exercise, reduction exercise, 

jumbled paragraph, jumbled essay, writing thesis statement and topic sentence, 

quickwriting and group drafting (Richards, 1990:113). In addition, there are some 

techniques to begin the writing such as a startling statement to arrest reader‟s 

attention, a short summary of the rest of the writing, an apt quotation, a 

provocative question, a general statement, an analogy, a statement of purpose, 

and so on (Seow, 2002:317).  

 

The last stage is revising. In this stage, the students may have some deletions or 

additions as necessary. The students not only revise the grammatical errors but 

also improve the contents that are intended to say. They must make sure that what 

has been said in their paper is what is expected to say. Some activities that are 

worth using in this stage are peer feedback, group-correction activities, rewriting 

exercises, revising heuristics, teacher feedback, and checklist (Richards, 

1990:113-114).  

 

Anthony Seow (2002:316) adds another stage after “revising”. It is called 

“evaluating”. In this stage, the teachers evaluate the students‟ works by using 

either analytical evaluation or holistic one.  

 

Seow also suggests additional stages that the teacher can impose between these 

stages; they are “responding, “editing”, and “post-writing”. “Responding”, is 

carried out between drafting and revising where the students‟ works are 

responded by either teachers or peer students. “Editing” is imposed between 

revising and evaluating where students revise the draft before being evaluated by 
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the teachers. They should edit any mistakes related to punctuation, grammar, 

idea, purpose, etc. Finally, to make the writing products more useful, post-writing 

stage is added after evaluation. The teacher can do some activities with the 

completed writings such as publishing, sharing, reading aloud, transforming texts 

for stage performances, or merely displaying texts on notice-boards.  

 

Strength and Weakness 

Process approach encourages students to communicate their own messages in a 

written form. They are given the freedom to explore and develop personal 

approach to writing. The effective writing stages that they learn will guide them 

to undergo writing process effectively. This approach, however, is time-

consumed. Teachers almost cannot employ this approach in the larger classes due 

to specific treatment that each individual student will have.  

 

Closing 

This article isn‟t intended to give the best description of teaching writing in any 

circumstances. The best practice of teaching writing should consider contextual 

situations of the classroom such as the type of students, the types of genres, the school 

system, etc. The teacher must be aware of reading these specific contextual situations 

and choose what suits them.  
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